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PREFACE

This textbook was designed for EIL (i.e., English as an International Language) learners.
Considering the world situation where English is used by not only native-speakers of
English (NS) but also non-native speakers of English (NNS) from various cultural
backgrounds, the role of English rhetorical structures is critical in intercultural
communication. To avoid miscommunication among people from different cultural
backgrounds, learning basic rhetorical structure is essential.

This textbook consists of two sections. Unit 1 is the basic level (Chapters 1 through 8)
and Unit 2 is the integrated level (Chapters 9 through 13). Unit 1 addresses English
rhetorical structure learning, which will help learners acquire the skills of writing an
English essay and giving a presentation. Unit 2 helps them to apply English rhetorical
structure to the real world context, such as expressing themselves in a job interview and
writing e-mail/business letters.

The concept of this textbook is based on the framework proposed by Boku (2005a,
2005b, 2006) in which the importance of simplified component tasks (i.e., core and
peripheral tasks) is asserted. Each chapter consists of core tasks or C-task (i.e., learner-
centered tasks which include the main idea in each chapter) and peripheral tasks or P-task
(i.e., tasks which include the interaction in pairs or groups to apply the learned knowledge
to a practical situation). A short passage appears at the beginning of each chapter to
encourage learners to recall what they learned in the previous chapter and preview what
they will learn in the upcoming chapter. The aim of this passage is that learners grasp the
relationship between chapters. I sincerely hope that this textbook will help teachers,
regardless of whether NS or NNS of English, to enjoy teaching English rhetorical structure.
Likewise, I hope learners can enjoy the process of improving their output skills through
the variety of tasks provided.

ACKNOWLEDGEMENTS

I'would like to thank Professor Bonnie Yoneda for her kind assistance in proofreading,
and Mr. Haruhiko Sato, editor of the Asahi Press, for his warm support and insightful
suggestions during the entire process of publishing this textbook. Needless to say, it
would never have been possible without the generous understanding of Asahi Press,
Japan. Finally, I would also like to thank all the people who supported me while I
undertook the task of writing this textbook.

Mariko Boku
June 2010



LI

AEE, KiEE [EBRE] L LCEREEFATICERENLLDOTHL, #1747
AV — I —ThLIEIERDT, A 2T RE bOALI Lo THEPMA SR
LA OMIREHICELIE, Bl aIasr—YavilBIAEFEOV I v 71
BORTHEEE, IAI2a=F—YaYEHITLE) ATEOTERTHL LT %o

A F, Unit 1 A33545 L U (Chapter 1~8). Unit 2 2%, %% L~ (Chapter 9~13) @
ZHBHER & 72> TV B Unit 1I2BVTIE, WEOL My 7R b & LTR) N
Lo THY, FUERTy A FHOLY, TVEYT—Varefiot) ¥ o8ie
WESTLLOTH D, T/ Unit2 BEFHEO L MY v 2 ik %, f12E RIS
eomail, ¥ VR ATHEL EOERE Vo RBEORRICEDE TUEHT 28 2 RS 5
bDTH5

KED T L7 M, Boku (2005a, 2005b, 2006) %M L 7z Core/peripheral tasks D
WA SN b O L 5o TV he £ chapter 13, core task, B IE, C-task (BB, %
chapter DEERA ¥ b & HFLERENLOY A7), LU peripheral task B i, P-task (BD
b 20 KN A ERRISHS 57200 R TR 7 V=7 T ) AEEE ST
¥ A7) THEB S NTW5Hs % chapter @ B HICIZHI chapter TOEBENE®FHERL.
W2y chapter TEANFEFHETAUFEHFMESNTED, ZHZdo THBE D chapter
FLoBREZHOIERTES &) KRB L7,

KED, HEOBBECEbOTHEBEOL M) v 7HEXELAOORETEL B L
NITENTH D, 7. KBEORA LY A7 2l L TEBFHEVPELARTORED %
BHLILINTELLHIHESTRIRY,

W

i%@%%m%tbﬁﬁﬁﬁﬁﬁiﬁnxyb%<ﬁéotwmmnMEMa%$,
Linda S. Arai 26, A, SAERL THRE (28 o RIMERERRFR  FH
BK A KERE, INTOHES A, HEWHES A, £, AEORMZET-> TS
7> Bonnie Yoneda J6EICIE S OB E R L2

Bz, AEQHMW, RO, FAECH L, BV SR TR RD o
28 1 B AR S O S KA R Lo e T2 H 4 L2 08 E Y L TIR CHELE W
L EiF72v, 81 MB 0 BEICE L HE~OBERRI) MAII L5 TR % C LTRAE
DRI H ) B d ol EHET 5o ABOWBRICHb > TLEE & TOFH £ 120
&0 R L R v,

20104 6 H  AMEHF



Preface

Table of Contents

Unit 1: Basic level

Chapter 1:

Chapter 2:
Chapter 3:
Chapter 4:
Chapter 5:
Chapter 6:
Chapter 7:
Chapter 8:

Introduction—Why do we need to learn English presentation techniques?

Essay StTUCUIE ...
Paragraph StIuCtUIe ...
Unity & Coherence 1: Transitions ...
Inity & Cohefence 2: Reasons. ..
Brainstorming, outlining, drafting and editing ...
Outline: Self/Peer T@VIEW .............errciieceereessmeseosssssseesseseseee

Presentation technique ...,

Unit 2: Integrated level

Chapter 9:

Introduction—Why do we need to prepare for a job interview in English?

Chapter 10: Analyze your strengths ...

Chapter 11: Résumé (Currictlum VItae) ................coooooiooccoooeeeeeeeeeeeeeeeeeeeeeeeeeeeeeoeeeeeee

Chapter 12: Communication skills in a job iNterview ...

Chapter 13 Business leffer/e-mail Skills wusuamsmmsmmimsimmmmm

Appendix
Works Cited

59
69




Chapter

88 Introduction
- Why do you need to learn English presentation techniques?

‘purpose of this lesson i

| 1. To learn why it is important to know how to give presentations in English.
| 2. To learn about the purpose and composition of this book.

I. Listen to the audio material and fill in the blanks.

@ Il. Read the following passage and grasp the general meaning.

With the growth of a global economy and the (* ), more and
more people have to deal with written communication in English via the
Internet, (2 ), and business meetings and negotiations with people
from diverse cultural backgrounds. The ability to communicate verbally is also
required due to the popularization of inexpensive TV phones via the Internet.

In English-speaking countries, from their early childhood students are
trained to present their own thoughts in front of a big audience. For example, in
the United States, elementary school students are often asked to engage in
& ), in which they share their own thoughts about a particular
topic. Having often had these experiences from an early childhood, making a
presentation at the university level is not much of a problem for them.

On the other hand, Japanese students are not accustomed to the idea of
presentations. Therefore, they tend to become evasive. The possible reasons why
Japanese students are often embarrassed to give presentations in English are; 1) they
do not have confidence in speaking English in front of others, 2) they have never
learned how to give a presentation in class, or 3) they feel uncomfortable about
expressing their own thoughts because they are too shy to do so. Thus, Japanese EIL
learners (i.e, learners who learn English as an international language) need more
opportunities to practice giving presentations.

The purpose of this book is to help you learn how to state personal opinions

logically. This skill is beneficial not only for presentations but also for your
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future (* ). To help improve your output skills, this book was
designed as follows; Unit 1 (chapters 1~8) and Unit 2 (chapters 9~13). Unit 1 will
address the differences in (° ) between people from English-
speaking countries and Japanese and encourage you to learn how to organize
essays logically. Unit 2 will help you learn how to communicate effectively with
English-speaking people (i.e., both native and non-native English speakers).
Furthermore, you will find two kinds of tasks in each chapter; C-task (i.e., core
task) and P-task (i.e., peripheral task). The former gives you the main idea of the
chapter while the latter provides you the chance to apply them to practical

communication through interaction in pairs or a group.

Notes

business meetings and negotiations I / diverse %17 / popularization A’ /evasive [F]
M1 7 / be embarrassed to ~ ~(ZF %) / beneficial fi4t 7% / design 779 % /address ~ ~
IZEREHTS

% lll. Summarize (do not translate) the main point of this lesson in Japanese.
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@ V.

Listen to the audio material and choose the correct response. T (True)
or F (False)

()L In the United States, students only listen to the lecture and do not
make presentations in front of the class.

()2.In this global age, people do not have to communicate in English
because of the internet.

() 3. Japanese elementary school students are often asked to be engaged in
‘show and tell".

()4 All we need to do is to learn how to communicate with native
speakers of English.

() 5. There are cultural differences in thought patterns among different

countries.

- Listen to the audio material and fill in the blanks. Practice the following

conversation in pairs.

Eric: I'm home!
Angela: Hi dear. How was your business meeting with the Japanese clients?

Did it go well?

Eric: Well, it made me more tired (! ).

Angela: What do you (2 ) ‘tired’? Were they demanding?

Eric: No, not really. It’s just their way of expressing themselves. I mean,
they explained in too much detail (3 ) and did
not state the main point (* ). That’s why it

took so much energy to understand what they wanted to say.

Angela: Oh, so you did not finalize the contract then?

Eric: Well, we somehow managed to do that (5 ) after a six-
hour meeting!

Angela: Well, I am a little tired because of your way of expressing yourself.
You should have told me your main point first!

Notes

demanding & % Y 12% { ZZRT % [ way of expressing oneself ZHHE / detail 24 /
main point % 7 1/ finalize the contract 2§ % f% .5
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VL. Listen to the audio material and fill in the blanks. Practice the following
conversation in pairs.

VII.

Sayoko:
Yumi:
Sayoko:
Yumi:
Sayoko:
Yumi:
Sayoko:

Yumi:

Sayoko:

Notes

Hows life in Kyoto?

Everything is fine.

Really? T heard that traffic in Kyoto is awfully heavy and slow-
moving. Is that true?

To tell you the truth, it was a nightmare (! )and I
gave up thinking about it (2 ).
Why?

Because most people around me live in Kyoto and they don't have to
worry about the traffic at all. It only takes about 10 minutes for them
to get to school. (® ), they only use a bicycle or walk.
Then what about people outside Kyoto?

Well, nobody cares about traffic because very few people come from

outside Kyoto.
¢+ ), the public transportation in Kyoto is not a
(® ) issue for most students and teachers, right?

To tell you the truth, 5%!X / care about ~ ~ % %121 % / public transportation 2333 iH
BEPS / issue [5]7E

Listen to the audio material and fill in the blanks. Practice the following

conversation in pairs.

Father: = How was studying abroad?

Daughter: (! ), I had a hard time getting accustomed to the
new culture; however, I could manage somehow and make new
friends (2 ).

Father:  (® ). (% );
Mother and I had a hard time (° ) because we
missed you so much.

Notes

manage somehow il £ 729 £ { £ 5T <
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